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Intensive Level
Interventions provided to students
with intensive/chronic academic
and/or behavior needs based on
comprehensive evaluation

Interventions provided to students
identified as at-risk of academic
and/or social challenges who
require specific supports to make
adequate progress in general
education

Universal Level
ALL students receive research
based, high quality, general
education that incorporates on-
going universal screening, progress
monitoring, and prescriptive
assessment to design instruction.
Expectations which are taught,
reinforced, and monitored in all
settings by all adults. Discipline
and other data inform the design of
interventions that are preventive
and proactive.

Academics
and/or
Behavior




= |Saprocess...
NOT amethod of teaching

= |Sbuilding-based...
NOT program-based

= |Sdriven by data

= Should be an important part of any
school’s achievement improvement plan



We’re Kidding Ourselves When. ..

We believe that kids will out
grow this...

Readersat-risk at theend of first gradeare at-risk for

long-ter m academic difficulty

“The probability of remaining a poor reader at the end of 4 grade, given a child
was a poor reader at the end of 18grade, was .88...the probability of remaining
an average reader in 4™ grade, given an average reading ability in
1sgrade,was .87.”

AND

Behaviors that become apparent in ages three through eight,
become stable thereafter.



Farly Intervention Changes Reading Outcomes

Reading grade level (GE)
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Reading First Assessment Committee 2000, based on Torgesen data




Early Intervention isa M ust!

“... Retention of students in primary grades appears to
Increase the dropout rate: the rate for overage studentsis 13
percentage points higher than that for normal-age students
with identical reading scores. Dropout prevention policies
should focus on raising reading scores and keeping students
ages at entry down.” Schultz, 1986







Rtl Levels of Intervention

Tier |

Universal | ntervention-Available to
Every Student

Tier I

| ndividualized | nter vention — Students
who need more support are given
additional assistance

Tier [l

| ntensive | nter vention- Students who
do not respond Tier |1 intervention
may need mor e intensive assistance




| | s the core sufficient to meet students’ needs? |

v
| If yes, continue using the core without intervention |

If not, modify the core through differentiation
More explicit, more systematic, more guided practice, more
opportunities to respond, add missing steps, change curricula

| |s the modified core sufficient to meet student needs? |
! !

Y es? No?

| Continue Using Core | ‘ Proceed to Tier || ‘




| Diagnose the problem and choose an intervention strategy or program |

v
| Select a target performance level and date for student achievement |

!

| Progress Monitor Student Performance |

l

|s the student learning at a rate that will close the gap between his/her
performance and the standard?

| |

Yes? No?

Continue the Intervention :
Until the Student meets | Proceed to Tier il |

Criteria




Diagnose the problem and choose an intensive intervention strategy
or program (This program may replace the core and may include
added minutes of instruction)

| Select atarget performance level and date for student achievement |

|

| Progress Monitor Student Performance |
!

|s the student learning at a rate that will close the gap between his/her
performance and the standard?

| |

Continue the Intervention
Until the Student meets
Criteria

Refer for Evaluation of Special
Education Eligibility




1. Establish a School Wide Assistance Team

2. Develop research-based, building-level
Intervention programs to address common
academic concerns.

3. Train staff to collect frequent progress-
monitoring data.

4. Align existing intervention programs to the
Rtl process






Most Preferred Collabor ator

For Student Problems
(Tempe AZ, Elementary District, 1998)

Other Teachers

Parents
Special Education Teachers
Principal 72
Counselor
Psychologist

o ok w0 NP




Developing Procedures

Determine procedures for handling requests
Estab
Estab

Estab
administrators

Determine team agenda format

Ish location for request forms
Ish a progress monitoring system
Ish communication system with buildi ng




Developing Procedures

Establish meeting times and dates

Before school hours
During school hours

After school hours




| nterpersonal
Considerations

1. Establish Climate
of trust

2. Share relevant information

3. Encourage input from all
parties

4. Defer judgment about
solutions

5. Be supportive rather than
attacking

6. Evaluate solutions, not
people

7. Elicit input from all parties

8. Ascertain that all

participants feel some
ownership of the trial
solution

| dentify
Problem

Brainstorm
Possible
| nter ventions

Evaluate
Possible
| nterventions

Choose
| ntervention

Write
Action Plan

Procedural
Considerations

1. Focus on problem not solution
Elicit problem-openly involve all
parties

Establish common goals

Define problem question

Reach agreement on problem

N

o s

Generate as many solution
aternatives as possible

7. Frame specific solution
aternatives

8. Identify the data you will use to
determine if the intervention is a success

9. Modify and combine solutions as

needed _ _
10. Select a“trial” solution
11. Determine what will be needed
12. Write specific steps
13. Set time line
14. Establish measurement



1. Establish a School Wide Assistance Team

2. Develop research-based, building-level
Intervention programs to address
common academic concerns.

3. Train staff to collect frequent progress-
monitoring data.

4. Align existing intervention programs to the
Rtl process



Choosing | ntervention
Programs

« Rtl isbuilt upon the premise that the programs and
strategies used will have a solid resear ch base.

« Useof research based programswith fidelity
Implementation helps assurethat students have a
disability rather than being “curriculum casualties”

» Research based programswill sharethe characteristics of
being explicit and systematic




A Reading Curriculum Should...

* |Includea Comprehensive
Evidence Based Reading
program

— Scientifically-based
— Documented student
outcomes

« Provideintervention which
complementsthe
comprehensive program




At Risk Students Need...

« Explicit and Systematic
Curriculum

— Correct level of difficulty
— More practice on key skills

— Moretime for instructional GE! ’n'zsszacs

review =
Over Time until students’ ERERERS ¢
reading level is a3 PECF ‘
commensurate with age - = <=
level

« Acceleration, Not
Remediation!




At Risk Students May Need Intervention

In....
‘Phonemic
Awareness
Decoding &
advanced decoding
‘Fluency

*VVocabulary
Comprehension



Delivery of Intervention...

*Classroom Teacher
*Intervention Teacher
Paraprofessional

*Technology, Guided by Teacher



L ——eeli. BRGCNMEE. ... B

“What 1s an intervention
1IN one school 1S common
practicein another”

L oretta Pacheco, Principal Tempe, Arizona




Choosing I ntervention
Programs

Web Resourcesfor Choosing I nterventions with a Strong
Resear ch Base:

* Florida Center for Reading Resear ch:

http://www.fcrr.org/FCRRReports/CReportsCS.aspXx?r ep=s

upp

* Bigldeasin Beginning Reading (U of Oregon):
www.reading.uor egon.edu

« What Works Clearinghouse (US Dept of Education):
WWW.W-W-C.Or g

« Intervention Central: www.interventioncentral.org



http://www.fcrr.org/FCRRReports/CReportsCS.aspx?rep=s
http://www.reading.uoregon.edu
http://www.w-w-c.org

Reading Intervention Inventory \

GRADE TIER .

LEVEL
Phonemic Awareness| Phonics | Fluency | Vocabulary | Comprehension | Progress Monitoring | Screening
1-All —
3 - Few
1-All —
3 - Few
1-All







Effective | ntervention Practices

Staff should bethoroughly trained in the
Intervention strategy or program

Theintervention should be administered for the
amount of time recommended by the author or
r esear cher

Decisions such aswhether the program will be
suspended during test windows, etc. should be
made by the team

No “mixing and matching”...alittle bit of many
programs can be arecipefor disaster



Websites that can help you locate pre-made
progress monitoring materials:

National Center on Student Progress Monitoring
Has webinars and online trainings
WWW. progressmonitoring.org

Dynamic Indicators of Basic Literacy Skills (DIBELS)
http://dibel s.uoregon.edu/



http://www.progressmonitoring.org
http://dibels.uoregon.edu/

1. Establish a School Wide Assistance Team

2. Deveop research-based, building-level intervention
programs to address common academic concerns.

3. Tran staff to collect frequent progress-monitoring data.
4. Align existing intervention programsto the Rtl process

5.  Analyze your core curriculafor sufficiency



« Examine existing programs at your school
— Isthe program research based?
— Can you develop or adopt progress monitoring tools that will measure
student progress as a result of thisintervention?
— Will the program allow the student to accelerate his’/her progress?

« Do your existing programs match the intervention needs of
students?
* Prioritize
— If you need to add programs, which area of need is greatest?
— Don’t forget to look at all threetiers
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